
  
 

 

  

 

UNIT PLAN: ARTS 101  

APPROPRIATION, ABSTR ACTION, AND 
IDENTITY FORMATION  

 

INTRODUCTION AND OVERVIEW 

This unit plan is targeted for the sixth grade, focusing on visual arts as well as 

English and Language Arts. Students will focus on multiple visual artists from 

various time periods and tie them together through thematic content. They will 

learn to identify artists by their techniques and styles. Finally, students will 

explore art making and creative writing as a means of learning from the past, and 

apply such techniques to contemporary art.  

Students will engage in a pre-museum and post-museum lesson in order to fully 

integrate the thematic content. Pre-museum lessons and activities will include 

introduction of artists, time periods, and proposed themes. Wrap-up will include 

student discussions of lessons, sharing artwork and writings, and assessment of 

experience.  

TECHNOLOGY 

Teachers can use PowerPoint to show images of art as well as examples of 

comparisons between artists. Additionally, students can use computers to write 

up their creative interpretations of artworks (see lessons).  

TIME ALLOTTED 

This unit is designed to take five weeks. Each lesson will take one class period, 

with an additional two weeks (before and after the lessons) for pre and post 

assessment of the students.  

RATIONALE 

Children in the sixth grade are at the end of the Emerging Expertise stage and at 

the beginning of the Artistic Challenges stage of artistic development. Artistically, 

sixth graders now know how things “should” look but have difficulty creating 

realistic works. They understand that artworks are either realistic or abstract 

representations. This stage is defined by the struggle to develop the expertise to 

“create art.” Students put more emphasis on the product rather than the process 

of creation.  

Cognitively, students are moving toward an adult form of reasoning. They are 

developing an understanding of abstract concepts, as well as starting to take 

responsibility for their actions. Socially, there tends to be a drop in self-esteem as 

they begin to judge their artwork with the work of their peers. There is a lull in 

physical development, which leads to additional frustration with their artwork.  

As students move into the Artistic Challenges stage, they begin to see the real 



  
 

 

  

 

challenges involved with making art as an artist. They give greater attention to 

the elements of art and principles of design, and prefer to draw from observation 

than imagination. The socio-emotional development of these students is like a 

roller coaster of highs and lows as they begin to question their own identities and 

their role in an adult world.  

This unit allows students to explore larger themes that do exist in the adult 

world, giving them something to process and understand in terms of themselves 

and their communities. The unit will expose them to how artists deal with society 

and perception, as well as how and why artists produce the works they do.  

BROAD GOALS: 

Overarching goal: Art making and creative writing as a means to explore 

historical and contemporary issues. 

THEMES 

Lesson one – Appropriation  

Lesson two – Abstraction 

Lesson three – Identity Formation 

 

NATIONAL VISUAL ARTS STANDARDS: 

1.A. Students select media, techniques, and processes; analyze what makes 

them effective or not effective in communicating ideas; and reflect upon the 

effectiveness of their choices.  

3.A. Students integrate visual, spatial, and temporal concepts with content to 

communicate intended meaning in their artworks.  

3.B. Students use subjects, themes, and symbols that demonstrate knowledge 

of contexts, values, and aesthetics that communicate intended meaning in art-

works.  

4.A. Students know and compare the characteristics of artworks in various 

eras and cultures.  

4.B. Students describe and place a variety of art objects in historical and cul-

tural contexts.  

4.C. Students analyze, describe, and demonstrate how factors of time and 

place (such as climate, resources, ideas, and technology) influence visual 

characteristics that give meaning and value to a work of art.  

6.A. Students compare the characteristics of works in two or more art forms 

that share similar subject matter, historical periods, or cultural context.  

 

D.C. VISUAL ARTS STANDARDS:  

6.1.3 Identify and discuss works of art including the subject, theme, genre, 

style, function, and differences in media. Describe how an artist can use the 

same theme in a work of art using different media and style resulting in a dif-

ferent effect.  

6.1.5 Identify one point perspective and how artists use value, light and shad-

ow to show emphasis in perspective drawings.  



  
 

 

  

 

6.2.3 Use varying values of tints, shades, and intensities when drawing (e.g. 

portraits, still life, landscapes) to define form.  

6.2.5 Select specific media and processes to express moods, feelings, themes, 

or ideas.  

6.2.6 Design and create an expressive figurative sculpture.  

6.4.1 Construct and describe interpretations of what is perceived in works of 

art using aesthetic valuing vocabulary - the subject (the image viewers can 

identify), the composition (the way the principles of design are used to organ-

ize the elements of design), and content (the message the work communi-

cates).  

6.4.3 Identify and describe ways in which culture is reflected in current works 

of art.  

6.5.2. Write a poem or story inspired by original works of art. 

 

D.C. LANGUAGE ARTS STANDARDS: 

6.LD-O.6. Give oral presentations with focus, organization, and point of view, 

matching purpose, message, occasion, voice modulation, and nonverbal ele-

ments to the audience.  

6.LT-G.2. Identify the characteristics of different forms of prose (short story, 

novel, novella, essay).  

6.LT-T.3. Apply knowledge that theme, whether stated or implied, refers to 

the basic meaning of a literary text.  

6.W-I.1. Write stories that demonstrate careful placement of descriptive de-

tails about setting, characters, and events.  

6.W-E.2. Write explanations of a process that 1) group ideas and place them 

in logical order and 2) include details to ensure the process is understandable.  

 

SPECIFIC STUDENT OUTCOMES 

Objectives/Outcomes: The student will: 

1.  Observe subject matter and details and answer questions regarding different 

works of art in the Corcoran collection. 

2. Use multiple materials to create one 2D work, 3D work, and one large-scale 

work of the student’s choice. 

3. Select specific media and processes to convey themes, moods, feelings, and 

ideas. 

4. Understand the given medium as well as proper uses for tools and materials. 

5. Learn vocabulary words surrounding each theme and artwork. 

 

ENDURING UNDERSTANDI NGS:  

1. Who each of these artists were / are and their importance in the realm of 

American art 

2. How history and traditions can influence more contemporary artists in abstract 

or figurative works 



  
 

 

  

 

3. How abstract and realistic art differs and how these concepts can be applied in 

the literary arts (i.e. creative writing) 

DISCUSSION QUESTIONS:  

1. Why do we create realistic, figurative art? Why do we create abstract, 

nonfigurative art? 

2. Which American artists were influenced by American history? Why is it so 

important that they used this influence in their artworks? 

3. Which American artists were influenced by their personal histories? What 

makes them different? 

4. Which American artists were interested in appropriating the past within their 

artworks?  

 

CONTENT ANALYSIS: 

 

INSTRUCTIONAL STRATEGIES:  

See lesson plans for classroom dialogue and differentiation strategies.  

 

ASSESSMENT AND EVALUATION:  

(Summative) Artworks will be assessed against appropriate rubric for each 

project – did students complete work according to guidelines? See attached 

rubric. (Formative) the class will gather together to discuss and share both visual 

and literary projects. Each student will have a chance to stand up and present his 

or her work(s). Students will be allowed to give each other positive feedback and 

commentary regarding each other’s work. 

 Visual/Spatial Linguistic Logical/Math Interpersonal Intrapersonal Kinesthetic Naturalistic 

Lesson 1: 

Appropriation 

Creating 2D 

line drawing 

Choose a 

form of 

prose in 

which to 

illustrate 

drawing 

Compare ob-

jects/ideas in 

perspective 

drawing with 

geometric 

shapes 

Writing about 

experience 

and/or imagi-

native story 

 Creating 

artwork 

 

Lesson 2: 

Abstraction 

Creating a col-

laborative work 

as a class 

Writing a 

poem or 

creative 

piece in-

spired by 

image 

 Writing and 

discussing 

poem and 

work of art 

Collaborative 

work 

  

Lesson 3: 

Identity For-

mation 

Designing and 

creating a fig-

urative 3D ob-

ject 

Identity 

map crea-

tion 

 Self-critique Critiquing 

others’ works  

Creating 

sculpture 

 



  
 

 

  

 

LESSON ONE: APPROPRIATION: GORDON 
PARKS AND ROBERT COLESCOTT   

GRADE LEVEL:  SIXTH 

 

ACADEMIC SUBJECT:  ENGLISH AND LANGUAGE ARTS 

 

GOAL/DESCRIPTION:  

Students will observe artworks by American artists in order to connect with the 

idea of “appropriation.” Students will discuss and practice simple line drawings 

in the context of appropriating common themes or images in art and art history. 

BIG IDEAS:  

Art making and creative writing as a means to explore historic and contemporary 

issues. 

OBJECTIVES/OUTCOMES:   

The student will: 

1.  Observe subject matter and details and answer questions regarding different 

works of art in the Corcoran collection. 

2. Use materials to create multiple line drawings surrounding the theme of 

appropriation. 

3. Understand the given medium as well as proper uses for tools and materials. 

4. Learn vocabulary words surrounding each theme and artwork. 

5. Use simple materials to break down the element and principles of art and 

design. 

TEACHING PROCEDURE/TIME ALLOTTED: ONE CLASS 

SESSION 

PRE-ASSESSMENT:  

Introduce two American artists: Gordon Parks and Robert Colescott. 

INTRO/MOTIVATIONAL D IALOGUE:  

Begin discussion by defining the word “appropriation.” What does it mean? Is it 

a negative word? Can it be used in other contexts? How is it defined when 

looking at art?  

Let’s look at two artists who are known for appropriating other artworks, but in 

very different ways. Gordon Parks was a photographer and photojournalist 

whose iconic photograph, American Gothic, Washington D.C., references a 1930s 

painting done in a style of art called Regionalism. [Compare the two images – 

Parks’ photograph and Grant Wood’s American Gothic.] The second artist is 

Robert Colescott, who is known for his use of appropriation. Here, in Auvers-sur-



  
 

 

  

 

Oise, Colescott refers to a work by Vincent van Gogh [Compare the two images 

– Colescott’s painting and van Gogh’s Wheatfield with Crow].  

Today we are going to explore the simplicity of line with the complexity of 

appropriation.  

Have students choose one element from either image – Parks or Colescott. It 

could be the broom from Parks, one of the characters from Colescott, etc. 

DEMONSTRATION:  

The first step in the lesson is for the students to practice contour drawing with 

their chosen object. Sketch from different angles, with different materials, eyes 

closed, etc. They may choose to alter the reality of the object or draw it as it is 

found in nature. Practice contour drawings will be done on 9 in. x 12 in. 

newsprint. 

After they practice contour drawing with their object or character, they can 

choose to put this character or object in a new scene, place, or setting. This final 

drawing will be done on 11in. x 14 in. white drawing paper. 

WORK PERIOD:  

Students will use the class period to practice contour drawings as well as 

complete their final image. Once they have finished their image, complete with 

line drawing and setting, students will write a short explanation describing why 

they chose the object or character they did, how they explored its elements 

through their practice line drawings, and how they chose the scene into which it 

was incorporated. 

CLEAN-UP:  

10 min.  

Students will have time at the end of class to return materials to storage. 

CLOSURE:  

Class will gather together in order to share images and explanations.  

What did you appropriate from the American artists?  

What did you use of your own creation?  

What did you learn during this lesson?  

What did you already know? 

PLANS FOR DIFFERENTI ATING INSTRUCTION:  

For those students with special needs, a whole “appropriation” of the Parks or 

Colescott image can be completed. Students may re-draw these images in lines, 

using one or multiple techniques to explore the composition as a whole. 

Additionally, students can choose to simply practice contour drawings of their 

object or character instead of moving on to adding a scene or explanation. 



  
 

 

  

 

ENDURING UNDERSTANDI NGS:  

- Who each of these artists studied were and their importance in the realm of 

American art 

- How historical art and traditions can influence more contemporary artists and 

their themes 

- How the concept of appropriation can be applied and explained in the literary 

arts 

KEY KNOWLEDGE/SKILLS:  

(Declarative) Students will learn and comprehend the intricacies of the concept 
of “appropriation.” Students will learn about appropriated art and study Ameri-
can artists who painted or created in this manner. (Procedural)Students will prac-
tice line drawing techniques in order to demonstrate appropriation. Students will 
apply techniques of American art in their line drawings. 
 

EVALUATION/ASSESSMENT:  

Artworks will be assessed against appropriate rubric for each project – did stu-
dents complete work according to guidelines? See attached rubric. Formative: the 
class will gather together to discuss and share both visual and literary projects. 
Each student will have a chance to present his or her work(s). Students will be 
allowed to give each other positive feedback and commentary regarding each 
other’s work. 
 

MATERIALS/TEACHER RESOURCES:   

- 9 in. x 12 in. newsprint 

- 11 in. x 14 in. drawing paper 

- Various drawing utensils 

- American art visuals for each student 

- PowerPoint with images from featured artists 

- Posters of artists’ works such as Gordon Parks and Robert Colescott 

TEACHER REFLECTION:   

Students should internalize the idea of appropriation in terms of art and art 

history.  Students will also be given a public forum to express themselves as 

artists as well as develop critical thinking skills during the writing and sharing 

portion of the project. Students will also have a better understanding of how 

history and “masterworks” can influence modern and contemporary artists. 

DEVELOPMENTAL RATIONALE:  

Children in the sixth grade are at the end of the Emerging Expertise stage and at 

the beginning of the Artistic Challenges stage of artistic development. Artistically, 

sixth graders now know how things “should” look but have difficulty creating 

realistic works. They understand that artworks are either realistic or abstract 

representations. This stage is defined by the struggle to develop the expertise to 



  
 

 

  

 

“create art.” Students put more emphasis on the product rather than the process 

of creation. This unit allows students to explore larger themes that do exist in the 

adult world, giving them something to process and understand in terms of 

themselves and their communities. The unit will expose them to how artists deal 

with society and perception, as well as how and why artists produce the works 

they do. 

STANDARDS:  

ENGLISH 

6.1.1. Develop a working understanding of line drawing techniques. Interpret the 

technical characteristics of a drawing such as the convexity, specificity, technical 

qualities, and axis.  

6.1.2 Discuss the technique of implied line, value contrasts, and variations of 

value to provide shape identification and visual separation of objects.  

6.1.3 Identify and discuss works of art including the subject, theme, genre, style, 

function, and differences in media. Describe how an artist can use the same 

theme in a work of art using different media and style resulting in a different 

effect.  

LANGUAGE ARTS  

6.LT-G.2. Identify the characteristics of different forms of prose (short story, 

novel, novella, essay).  

6.W-E.2. Write explanations of a process that 1) group ideas and place them in 

logical order and 2) include details to ensure the process is understandable. 



  
 

 

  

 

LESSON TWO: ABSTRACTION: 
DIEBENKORN, GILLIAM, & THOMAS 

GRADE LEVEL:  SIXTH  

 

ACADEMIC SUBJECT:  ENGLISH AND LANGUAGE ARTS 

 

GOAL/DESCRIPTION:  

Students will observe paintings of Richard Diebenkorn as well as Washington 

Color School artists, including Alma Thomas and Sam Gilliam. Students will 

connect with the idea of “abstraction” in American art. They will create a large 

scale, collaborative abstract painting and write individual pieces interpreting the 

artwork. 

BIG IDEAS:  

Art making and creative writing as a means to explore historical and 

contemporary issues. 

OBJECTIVES/OUTCOMES:   

The student will: 

1.  Observe subject matter and details and answer questions regarding different 

works of art in the Corcoran collection. 

2. Collaborate on a large scale abstract work with classmates and write an 

individual creative piece.  

3. Understand the given medium as well as proper uses for tools and materials. 

4. Learn vocabulary words surrounding each theme and artwork. 

5. Use simple materials to break down the element and principles of art and 

design. 

TEACHING PROCEDURE/TIME ALLOTTED:  

PRE-ASSESSMENT:  

Ask students to remind you what the term abstract means.  

Can something abstract be recognizable?  

Ask students to help you define non-representational art.  

What is representation?  

What is non-representation?  

Can you identify what is in the picture?  

If there are no identifiable objects in a non-representational work, what might 

there be instead?  



  
 

 

  

 

Help students understand that abstract art can include representational and non-

representational artwork.  

INTRO/MOTIVATIONAL D IALOGUE:  

Discuss idea of working collaboratively.  

Have you ever participated in making a collaborative art work? How does it 

happen?  

What does collaboration entail?  

How can we create a collaborative abstract work of art? 

Displaying one visual at a time, ask students to tell you what they see in each 

work. After discussing each work, display them on the board so that students can 

see multiple images of abstract work in different styles. Encourage students to 

compare and contrast the different reproductions. Ask students if any of the 

artworks make them feel a specific emotion. If so, what about the painting do 

they think makes them feel that emotion. 

DEMONSTRATION:  

Today we are going to create a collaborative work based on our emotions, as 

many contemporary abstract artists do. Each of you may choose one medium to 

work in on our large-scale piece. You may choose to work on one section or 

across the whole piece.  

Begin work on large piece of white paper with choice of medium.  

WORK PERIOD:  

Students may pour, dip, throw, and paint in the manner they see fit for this 

collaboration. They may choose to work in groups or individually as they 

complete the entire artwork.  

Once the painting has been finished, students will sit by their most “finished” 

section and write notes about the emotions they felt either while creating or what 

they see in the finished product. Students will write a brief story, poem, or 

expressive statements regarding their emotions and what they see in the abstract 

image. 

CLEAN-UP:  

Students are responsible for being respectful of the classroom, materials, and 

space. Although this project is more free form, they still must remember their 

boundaries as students.  

CLOSURE:  

Coming together as a class, students should share their part of the painting and 

their written piece. Students should describe what they felt was the most 

successful part of the painting, and what they thought was least successful, 

including how they might change the painting if they did the assignment again. 



  
 

 

  

 

PLANS FOR DIFFERENTI ATING INSTRUCTION:  

For those students with special needs, the focus will be on the process of 

creating the collaborative work. It will be the teacher’s role to guide those 

students in focusing on one medium as well as one area of the large work. 

ENDURING UNDERSTANDI NGS:  

- Who each of these artists studied were / are and their importance in the realm 

of American art 

- How historical art and traditions can influence more contemporary artists and 

their themes 

- How the concept of abstraction can be applied and explained in the literary arts 

KEY KNOWLEDGE/SKILLS: 

(Declarative)Students will learn and comprehend the intricacies of the concept 

“abstraction.” Students will learn about abstract art and study American artists 

who painted or created in this manner. (Procedural) Students will create a 

collaborative piece in order to demonstrate abstraction. Students will apply 

techniques of abstract contemporary art in their art piece as well as an individual 

written work. 

EVALUATION/ASSESSMENT:  

Artworks will be assessed against appropriate teacher created rubric for each 

project – did students complete work according to guidelines? See attached 

rubric. (Formative) the class will gather together to discuss and share both visual 

and literary projects. Each student will have a chance to present his or her 

work(s). Students will be allowed to give each other positive feedback and 

commentary regarding each other’s work 

MATERIALS/TEACHER RESOURCES:  

- Large rolls of white butcher paper 

- Liquid watercolors, various colors 

- Watered-down acrylic paints, various colors 

- Various cut construction paper – colors and shapes 

- Visuals of Sam Gilliam, Alma Thomas, Richard Diebenkorn 

- Video of abstract art being created (pouring or thrown paint techniques) 

TEACHER REFLECTION:   

Students should internalize the idea of abstraction in terms of art and art history.  

Students will also be given a public forum to express themselves as artists as well 

as develop critical thinking skills during the writing and sharing portion of the 

project. Students will also have a better understanding of how history and 

“masterworks” can influence modern and contemporary artists. 

 



  
 

 

  

 

DEVELOPMENTAL RATIONALE:  

Children in the sixth grade are at the end of the Emerging Expertise stage and at 

the beginning of the Artistic Challenges stage of artistic development. Artistically, 

sixth graders now know how things “should” look but have difficulty creating 

realistic works. They understand that artworks are either realistic or abstract 

representations. This stage is defined by the struggle to develop the expertise to 

“create art.” Students put more emphasis on the product rather than the process 

of creation. This unit allows students to explore larger themes that do exist in the 

adult world, giving them something to process and understand in terms of 

themselves and their communities. The unit will expose them to how artists deal 

with society and perception, as well as how and why artists produce the works 

they do. 

STANDARDS:  

6.1.3 Identify and discuss works of art including the subject, theme, genre, style, 

function, and differences in media. Describe how an artist can use the same 

theme in a work of art using different media and style resulting in a different 

effect.  

6.2.5 Select specific media and processes to express moods, feelings, themes, or 

ideas.  

6.2.6 Design and create an expressive figurative sculpture.  

6.4.1 Construct and describe interpretations of what is perceived in works of art 

using aesthetic valuing vocabulary - the subject (the image viewers can identify), 

the composition (the way the principles of design are used to organize the 

elements of design), and content (the message the work communicates).  

6.4.3 Identify and describe ways in which culture is reflected in current works of 

art. 

6.5.2. Write a poem or story inspired by original works of art. 



  
 

 

  

 

LESSON THREE:  IDENTI TY FORMATION: 
SIMPSON, HOPPER, KING 

GRADE LEVEL:  SIXTH  

ACADEMIC SUBJECT: ENGLISH AND LANGUAGE ARTS 

 

GOAL/DESCRIPTION:  

Students will observe works by Lorna Simpson, Edward Hopper, and Charles 

Bird King – three very different artists. Students will connect with the idea of 

“identity formation” in American art. They will create an expressive 3D work 

representing their identities. 

BIG IDEAS:  

Art making and creative writing as a means to explore historical and 

contemporary issues. 

OBJECTIVES/OUTCOMES:   

The student will: 

1.  Observe subject matter and details and answer questions regarding different 

works of art in the Corcoran collection. 

2. Create an expressive, figurative 3D piece representative of their own identity. 

3. Understand the given medium as well as proper uses for tools and materials. 

4. Learn vocabulary words surrounding each theme and artwork. 

5. Use simple materials to break down the element and principles of art and 

design. 

TEACHING PROCEDURE/TIME ALLOTTED:  

PRE-ASSESSMENT:  

Introduce final three artists: Simpson, Hopper, and King. Discuss background of 

each artist and their focus on identity: Simpson and her focus on herself, Hopper 

and the identity of the country, and King and his focus on the identity of the 

artist.  

INTRO/MOTIVATIONAL D IALOGUE:  

Today we are going to be creating sculptures surrounding our own identities. 

Individually, I would like you to brainstorm what makes you yourself.  

Have students create an abridged form of an identity map, answering certain 

questions about themselves in order to clarify what parts of their identity they 

recognize on a daily basis. Once they have done this, each student should use 

newsprint to sketch out an artistic way of representing their identity. 

 



  
 

 

  

 

DEMONSTRATION:  

Demonstrate how to turn the 2D identity representation into a 3D figural 

representation. Have students choose one aspect of their identity that most 

resonates with them and create a figural representation of that aspect. 

WORK PERIOD:  

Students may use remaining class period to complete sculpture as well as write a 

short description of which identity aspect they chose to represent. Ask students 

to design this description like an artist’s statement. How does this sculpture 

represent YOU? 

 

CLEAN-UP:  

Students are responsible for cleaning up their own areas. 

CLOSURE:  

Have students display sculptures and statements. Class should have a gallery 

“walk” and tour around each other’s works. What did you learn about yourself? 

About these artists? About sculptural art? 

PLANS FOR DIFFERENTI ATING INSTRUCTION:  

Students with special needs may focus on one strand of questions with their 

identity maps, and move directly to creating their sculptural works. They may 

need additional help from the teacher in terms of forming their sculptural 

identity. 

ENDURING UNDERSTANDI NGS:  

- Who each of these artists studied were / are and their importance in the realm 

of American art 

- How historical art and traditions can influence more contemporary artists and 

their themes 

- How the concept of abstraction can be applied and explained in the literary arts 

KEY KNOWLEDGE/SKILLS: 

(Declarative) Students will learn and comprehend the intricacies of the concept 

“identity.” Students will learn about abstract art and study American artists who 

created with this theme in mind. (Procedural )Students will create a 3D work to 

show their own identities. Students will apply past learned artistic techniques to 

assist them in their own identity formation. 

EVALUATION/ASSESSMENT:  

Artworks will be assessed against appropriate teacher created rubric for each 

project – did students complete work according to guidelines? (Formative)the 

class will gather together to discuss and share both visual and literary projects. 

Each student will have a chance to stand up and present his or her work(s). 

Students will be allowed to give each other positive feedback and commentary 



  
 

 

  

 

regarding each other’s work 

MATERIALS/TEACHER RESOURCES:  

- Enough plaster for each student 

- 9 in. x 12 in. newsprint 

- Visuals of Simpson, Hopper, and  King 

- Visuals of figurative sculpture 

TEACHER REFLECTION:  

Students should internalize the idea of identity in terms of art and art history.  

Students will also be given a public forum to express themselves as artists as well 

as develop critical thinking skills during the writing and sharing portion of the 

project. Students will also have a better understanding of how history and 

“masterworks” can influence modern and contemporary artists. 

DEVELOPMENTAL RATIONALE:  

Children in the sixth grade are at the end of the Emerging Expertise stage and at 

the beginning of the Artistic Challenges stage of artistic development. Artistically, 

6th graders now know how things “should” look but have difficulty creating 

realistic works. They understand that artworks are either realistic or abstract 

representations. This stage is defined by the struggle to develop the expertise to 

“create art.” Students put more emphasis on the product rather than the process 

of creation. This unit allows students to explore larger themes that do exist in the 

adult world, giving them something to process and understand in terms of 

themselves and their communities. The unit will expose them to how artists deal 

with society and perception, as well as how and why artists produce the works 

they do. 

STANDARDS:  

6.1.3 Identify and discuss works of art including the subject, theme, genre, style, 

function, and differences in media. Describe how an artist can use the same 

theme in a work of art using different media and style resulting in a different 

effect.  

6.2.5 Select specific media and processes to express moods, feelings, themes, or 

ideas.  

6.2.6 Design and create an expressive figurative sculpture.  

6.4.1 Construct and describe interpretations of what is perceived in works of art 

using aesthetic valuing vocabulary - the subject (the image viewers can identify), 

the composition (the way the principles of design are used to organize the 

elements of design), and content (the message the work communicates). 

6.4.3 Identify and describe ways in which culture is reflected in current works of 

art. 

 



  
 

 

  

 

 

 

 

 


